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SI.No Assignment Page No
1 Practicum on health and physical Education 1-23
2 Critical analysis of educational policies of central and state 24-40

governments

3 Report on various life shills that school students possess 41-52
4 Assignment 53-60
5 Reference for dissertation tool preparation work M.Ed 1 61-64
6 Assignment 2(M.Ed) 65-74
7 Practicum 75-102
8 Reference for dissertation tool preparation work M.Ed 2 103-105
9 Paper presentation in various seminars(M.Ed) 106-118
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INTRODUCTION

Pedagogy refers to the methods, approaches, and strategies used in teaching and learning. In
the context of the social science discipline, which encompasses subjects like history,
geography, sociology, political science, and economics, pedagogical applications play a crucial
role in engaging students and facilitating their understanding of complex concepts related to
society, culture, and human behaviour. Pedagogical applications and strategies in the social
science discipline aim to foster active learning, critical thinking, and an appreciation for the
complexities of human society. By using these methods, educators can create engaging and
dynamic learning experiences that help students develop a deep understanding of social science

concepts and their real-world applications.

Inclusive Classrooms

Inclusive classrooms are becoming more important as our awareness of people, cultures, and
societies grow. Because of this, we are provided with a lot of information, but this information
is not always good. Inclusive classrooms are typically defined as classrooms designed so that
students with specials needs, disabilities, or impairments can learn among peers (who may or
may not have certain needs) in age-appropriate, general education environments. While this is
the most common use, inclusive classrooms are evolving to make sure that they are inclusive

for different reasons, not just special education.
One of the main features of inclusive classroom is
o teacher organizes the classroom with the scope of heterogeneity in the classroom.
» teacher takes special care of disabled children.
« teacher seeks the support of specialists to help the slow learners.
o teacher shows sympathy to disabled children.

The main feature of inclusive education is that teacher organizes the classroom with the scope
of heterogeneity in the classroom as: It values the diversity, each child brings to the classroom

and facilitates all with equal opportunities to learn and grow.

Providing an individual education plan (IEP) is most important in an inclusive classroom. In

an inclusive classroom, students with a diverse background, varied skills, diverse abilities, and
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Models of Teaching

Models of teaching are really a models of learning designed to help students to acquire
knowledge, information, ideas, skill, values, way of thinking. They are just instructional
designs, which describe the process of specifying and producing particular environmental
situations which cause the students to interact in such a way that specific changes occurs in his
behaviour. Bruce Joyce and Marsha Weil (1980) describe a models of teaching as a plan or
pattern that can be used to shape curricula to design instructional materials and to guide

instruction in the classroom and other settings.
Elements of teaching model
The models developed by Bruce Joyce and Marsha Weil have a definite structure.
Each Model is described within the structure.
The six elements of this structure are:

1. Focus

2. Syntax

3. Social system

4. Principles of reaction

5. Support system

6. Instructional and nurturant effect

1. Focus

It is main the aspect of a teaching model. Name and objective of teaching

constitute the focus. It refers to the goals or objective of teaching.

2. Syntax

It deals with phases of the model. It involves a description or structure of

activities. It refers the presentation aspect of teaching.

3. Social system

It describes the role and relationship between the teacher and the pupils.
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The challenges of the GI model

The GI model also has some challenges that need to be addressed and overcome, such
as careful planning and preparation from the teacher, as well as a high level of maturity
and self-regulation from the students. Logistical and organizational issues may arise
when arranging the physical space, allocating the time, and coordinating the groups and
presentations. Additionally, it may encounter resistance or difficulties from the
students, parents, or administrators in adapting to a new role and expectation, accepting

different opinions and outcomes, or aligning with the curriculum and standards.

How to implement the GI model?

To ensure successful implementation of the GI model, you need to consider several key
factors and strategies. It is important to introduce and explain the GI model to your
students, parents, and administrators, and clarify its purpose, goals, and expectations.
Additionally, you should provide a relevant theme or problem that can be explored
through multiple subtopics and approaches. Furthermore, guide and support students in
forming their groups, choosing subtopics, planning tasks, conducting investigation,
preparing presentations, and evaluating their work. Utilize various tools and techniques
to facilitate communication, collaboration, and documentation within and between
groups- such as charts, checklists, rubrics, journals, portfolios- as well as incorporate

various forms of assessment and feedback throughout the project.
Some examples of the GI model

The GI model can be applied to any subject, grade level, or context. For instance, in
science class students could research climate change and present their findings in
formats like posters or videos. In a social studies class, students could examine different
cultures and civilizations around the world and show their discoveries through reports
or dioramas. In a language arts class, students could analyze literature genres and

elements and express their understanding through essays, performances, or stories.

Jurisprudential Inquiry Model

Jurisprudence means science of law, wherein legal issues are analyzed in legal
framework. Similarly in the social situations, social problems involve social values,

which needed to be analyzed logically under a value framework in a same way students

. \2think logically within a particular framework and take decisions accordingly.
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e Support System: The major material support for this model are source of
documentation that focus on problem situation. There are some published case
materials, but it’s relatively easy to develop one’s own case materials. The cases are
accounts of real or hypothetical. It’s essential that all pertinent facts of the situation be
included in the case materials will not be vague and frustrating. A controversial case
describes a specific situation that has conflicting ethical, legal, factual, definitional

interpretations. The case may consist of a classic or legal situation.

e Social System: The structure in this model ranges from high to low. At first, the
teacher initiates the phases moving from phase to phase. However, the teacher is
dependent on student’s abilities to complete the task. After experience with the students
should be able to carry out the process unassisted, and gaining control of processes, it’s

based upon students’ abilities to complete the task.

e Principle of Reaction: The teacher’s reaction, especially in phase four and five are not
evaluative in the sense of being approving or disapproving. They probe substance i.e.
the teacher reacts to student’s comments by questioning relevance, consistency,
specificity or generalize and clarity. The teacher also enforces continuity of thought or

line of reasoning is pursued to its logical conclusion before other arguments begin.

¢ Application: The model provides a framework for developing contemporary course
content in public affairs i.e. cases involving public issues and for developing a process
to deal with conflict in the public domain, leading students to an examination of values.
The students can apply it to conflicts and issues that occur around their own lives. It’s

applicable in their own lives and the community around them.
Instructional and Nurturant Effects

Instructional and Nurturant effects are skills in identifying policy questions, application
of social values, and use of analogies to explore issue and ability to identify and resolve
definitional, factual and value problems. It’s an ability to carry forcefully dialogue. It

nurtures the capacity for social involvement and develops desire for social action.
A. Instructional Effects

¢ Framework for analyzing social issue.
e Ability to assume role of the other.

e Competence in social dialogue.
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5. Technology-Enhanced Learning: The integration of technology into teaching and

learning can offer various benefits such as increased access to resources, interactive
learning experiences, and opportunities for personalized learning. However, the
effectiveness of technology-enhanced learning strategies depends on proper
implementation, adequate training for both students and teachers, and addressing issues

of accessibility and equity.

Inquiry-Based Learning: Inquiry-based learning emphasizes the process of asking
questions, investigating, and discovering knowledge. It promotes critical thinking,
problem-solving, and the development of research skills. However, implementing
inquiry-based learning requires careful planning, clear learning goals, and guidance
from instructors to strike a balance between student exploration and necessary content

coverage.

Direct Instruction: Direct instruction involves explicit teaching of knowledge and skills
through structured and teacher-led lessons. It provides clear explanations, modeling,
and practice opportunities. While direct instruction can be effective for introducing new
concepts and building foundational skills, it should be complemented with interactive

activities to engage students actively.

In critically appraising teaching and learning strategies, it is important to consider
factors such as student characteristics, learning objectives, subject matter, resources
available, and the overall learning environment. No single strategy is universally
superior, and a combination of approaches tailored to the specific context and desired

outcomes is often most effective.

Micro Teaching

Micro teaching is a teaching technique that involves breaking down a lesson into smaller, more

manageable segments. It provides an opportunity for teachers to practice and refine their

instructional skills in a controlled and supportive environment. Micro teaching is often used in

teacher education programs as a way to help future teachers develop their teaching abilities.

The process of micro teaching typically involves the following steps:

1.
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Lesson Planning: The teacher plans a short lesson on a specific topic or concept. The

Wesson should be designed to address the learning objectives and engage the students.
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A concept mapping is a way to visually display the relationships between different concepts,

ideas, and pieces of information. Concept maps are hierarchical, with one main idea or focus

question and several sub-topics, key concepts, and related ideas.

Concept mapping serves several purposes, including:

1.

Knowledge organization: Concept maps help in structuring and organizing complex
information by breaking it down into manageable components. They allow for a visual
representation of the relationships between different concepts, making it easier to

understand and remember the information.

Idea generation and brainstorming: Concept maps facilitate brainstorming sessions by
visually capturing ideas and their interconnections. They provide a platform for

generating new ideas and exploring different possibilities.

Problem-solving and decision-making: Concept maps aid in analyzing problems and
identifying potential solutions. They allow for a systematic exploration of the factors

involved, their relationships, and their impact on the overall problem.

Communication and collaboration: Concept maps serve as a visual communication tool,
enabling individuals or groups to share and discuss complex ideas. They facilitate
collaboration by providing a common framework for understanding and exchanging

information.

To create a concept map, you can follow these general steps:
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Identify the central concept or idea: Start by determining the main concept you want to

represent in the center of the map. This could be a broad topic or a specific question.

Generate related concepts: Identify and list the key concepts or subtopics related to the

central concept. These will become the nodes in your concept map.

Establish relationships: Determine the relationships between the concepts and draw
links or arrows to connect them. Consider whether the relationships are hierarchical

(parent-child), associative (related but not hierarchical), or causal (cause and effect).

Add details and examples: Elaborate on each concept by adding supporting details,

examples, or relevant information. These can be included as labels or additional nodes

Winked to the main concepts.
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deeper understanding of the social sciences. By incorporating these approaches,
educators can enhance students' appreciation for the complexities of human behavior,

societies, and the world around them.
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TEACHING COMPETENCE SCALE FOR
PROSPECTIVE TEACHERS

The dimensions of teaching competence are

SL.NO. DIMENSIONS QUESTIONS

1. Planning and preparation of the content 1-6

2. Motivation 7-12

3. Subject competency 13-18

4. Presentation and organization 19-24

5. Communication skill 25-30

6. Use of learning material 31-36

7. Classroom management 37-42

8. Evaluation 43-47

Scoring procedure

Strongly agree 5
Agree 4
Undecided 3
Disagree 2
Strongly disagree 1
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STRONGLY | AGR | UNCERT | DISAGR | STRONG
STATEMENTS AGREE EE AIN EE LY
DISAGR
EE
1. I have thorough knowledge about lesson plan
2. | am clear about the objectives of the lesson
3. | prepare lesson activity based on individual difference
4. | prepare my lessons plan systematically
5 | am fully prepared before going to classroom
6. | give assignments which are relevant to the content
taught
7. | introduce the lesson with enthusiasm
8. | connect the lesson with previous learning
9. | give information from daily life
10. I always test students’ entry behaviour
11. | raise questions to induce student's interest
12. I sustain the student’s interest through stories
13. | have the necessary knowledge of the lesson content
14. | have clear knowledge of teaching technique
15. | develop my subject knowledge by participating in
many workshops
16. | explain new principles, now ideas and new words
clearly
17. | update my knowledge regarding my teaching content
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18. | connect lesson to day-to-day activities

19. I handle sufficient teaching method in classroom

20. | change the techniques of teaching according to
students’ interest

21. | present the topic logically.

22 | organize lesson plan clearly

23 | ask questions to students to know their level of
attainment

24 | correlate one subject with other

25 My voice is audible and reaches everyone in the class

26 I have good sense of humour

27 | establish good eye contact with student

28 | make suitable movements & gestures to divert the
attention of pupil to the content.

29 | encourage students to raise questions.

30 | effectively communicate ideas to students

31 | write the title of lesson on black board.

32 | use are real objects for teaching.

33 | use videos to transact idea

34 | use PowerPoint presentations to explain concepts

35 | am aware of the latest ICT technologies for teaching

learning
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36 | use teaching aids that are suitable for the lesson

37 | always maintain a good rapport with students

38 | consider everyone equally.

39 | pay individual attention to all students

40 | get full cooperation from students

41 | am able to handle problematic students

42 | begin and end class at right time.

43 | appreciate students when they give right responses

44 | evaluate students work regularly

45 | periodically give feedback to student about their
learning

46 I conduct achievement test at the end of each chapter

47 | ask same questions to next student to get better answers

48 | keep a profile of my student to know their progress
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INTRODUCTION

In education, pedagogy refers to educational schools of thought or philosophies regarding
how people learn and how teachers should assist in that learning. It can range from
traditional forms of pedagogy where the teacher acts as a “sage on the stage,” standing at
the front of the room and telling the students what they should know to less traditional
methods of teaching in which students build meaning for themselves. This latter category
would include critical pedagogy, as it seeks to allow students to create meaning in what they
learn outside of what others have said something should mean.

HISTORY OF CRITICAL PEDAGOGY

In the middle of the 20t century, the critical thinking movement in education started in
Europe while Fascism and stalinism were dominating the continent. Critical thinking
originated in the Frankfort school and related to scholarly concerns about ideology and
principles of education. According to Mahmoudi, Khoshnood, and Babael (2014), Habermas,
Adorno, and Gramsci were the pioneers of Critical Theory movements. The focus of the
Critical Theory is to understand the oppression of the individual, group and society. In 2017
Kaya and Kaya identified Apple, Darder, Giroux, Gramsci, lllich, Kincheloe, MclLaren, and
many other philosophers as the fundamental theorists of Critical Pedagogy. Critical
Pedagogy developed from Critical Theory as thinkers sought to understand better the
existence of dominance and to give students a voice to challenge oppression.

Paulo Freire gave the critical thinking movement a new birth and he
brought critical pedagogy into main stream of education, He became and iconic figure in
contemporary education due to his critical pedagogy movement. In 1968 Freire published
his most famous book Pedagogy of Oppressed. His bitter experiences in his homeland,
Brazil, inspired him to seek a way out, to break the silence of students. He noticed that
students were passive learners in the classroom. They had no voice and no choice. It was
teacher-centred education. There was no creation of knowledge, and there was no
intellectual and social development of the students. Freire realized that ignorance, illiteracy,
and the culture of silence were the outcome of the economic condition of the oppressed,
even though these people did not realize that they were deprived of their rights (Mahmoudi
et al., 2014). To give the oppressed a voice and understanding, Freire established a gradual
cultural revolution, one designed to liberate people from oppression, domination and
ignorance. He then introduced critical pedagogy in the education system.
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EIGHT CONCEPTS OF CRITICAL PEDAGOGY

1. Critical theory

2. Pedagogy as a moral and political practise

3.The neutrality of knowledge
Education is never neutral. Pedagogy always makes a choice.
4.Democracy and social justice
5.Conscientisation
6.Language and power
7.0ppretion and Liberation

8.Culturly sustaining pedagogy

KEY OBJECTIVES OF CRITICAL PEDAGOGY

» Including the excluded
» To actively participate in a transformed and inclusive democratic society

» To give those who have been excluded from power the right and ability to have an
input into civic life.

» To help students acquire knowledge. The primary objective of teaching is to impart
knowledge and wisdom

Y

To shape character and behaviour

Y

Foster independence

» To motivate students

» To allow students to gain the necessary social skills
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CHARACTERISTICS

» Anti-colonial in nature
» Indigenous knowledge: Giving importance to the original knowledge.

» Awareness on the political nature of education: Everybody should know the meaning
of politics in education and the view points and valuable thoughts

» Justice and equality in education: Critical pedagogy give importance to equality. It
follows the concept of all are equal.

» Lessen human sufferings

» Promote emancipation and intellectual growth: They give importance to freedom
from suffering.

» End of Banking system of education

Banking System of Education

The Banking Concept in Education is a concept in philosophy originally explored by Brazilian
philosopher Paulo Freire in his 1968 book “Pedagogy of the Oppressed.” The “banking”
concept of education is a method of teaching and learning where the students simply store
the information relayed to them by the teacher. In a “banking” type of environment, a
classroom is structured in a way that the primary duty of students is to remember and
accurately recall the information provided by the instructor. They are not asked to
participate in any other way, and simply absorb the information. In this type of approach,
the world is seen as static and unchangeable, and students are simply supposed to fit into it
as it is. The prevalence of the banking concept within most educational systems prevents
students from developing skills that make themselves fair-minded critical thinkers and
continues to promote long-standing biases within society.
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Problem Solving Method in Education

In contrast to the Banking Concept in Education, Freire proposes the Problem-Solving
Method in Education. This method is concerned with the task of “presenting reality as it
truly is” and not glossing over the truth. Additionally, it holds two-way learning as essential
in all education and treats dialogue as a vital part to successful education. The Problem
Solving Method in Education allows students to become critical thinkers, emphasizes
scholarly inquiry and fosters action upon reality. Most importantly, the Problem-Solving
Method in education allows students the opportunity to break free of the oppressive,
authoritarian nature of the traditional education dynamic.

FEATURES OF CRITICAL PEDAGOGY

It provides the learner with tools to themselves

Its approach is issue based or problem based

Critical pedagogy transforms the learner from objects to subjects

It transforms the learner from passive listener to active participants

It is focused on dialogue instead of one-way transmission of knowledge
It provides the learner with the tools to analyse critically and on whose benefit the
knowledge is constructed

Education for liberation

Education for conscientization

Dialogue as pedagogical tool

Problem posing education

Egalitarian teacher student relation

Co- construction of knowledge

Praxis as synthesis of theory and practise in learning process
Transformative social justice learning
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ASSUMPTIONS OF CRITICAL PEDAGOGY

» All education is inherently political and all pedagogy must be aware of this
condition

» A social and educational vision of justice and equality should ground all
education

» Issues of race, class, gender, sexuality, religion, and physical ability are all
important domains of oppression

» The alleviation of oppression and human suffering is a key dimension of
educational process

» Schools must not hurt students. Good schools don’t blame students for their
failures

» All positions including critical pedagogy itself must be problematized and
qguestioned

» The professionalism of teachers must be respected

» Education must promote both emancipatory changes and cultivation of the
intellect- these goals should never be in conflict, they should be synergistic.

CRITICAL PEDAGOGY AND THE EDUCATIONAL PROCESS

» To emancipate and educate all people regardless of their gender, class, race,
etc.

To change the structure of an oppressive society

To under stand the schooling structure by the teacher that would not permit
education to ensure

Prepares students to engage in larger struggle

Education is laboratory process. It raises students’ consciousness

Prepare students to challenge oppressive social condition

YV VYV

YV VYV

It involves uncovering of reality, striving for emergence of consciousness and
critical interventions in reality

CRITICAL PEDAGOGY AND THE ROLE OF THE TEACHER AND STUDENT

Teacher must empower his or her students by raising their awareness of reproducing
process of an inequitable status quo in schooling and offer societal institutions. With the
help of the teachers, should become situations in which students are encouraged to act as
active agents in their own education and to develop a critical consciousness that helps them
evaluate the validity, fairness and authority within their educational and living situations.

/(J@pl\ents should share their ideas and learn to challenge assumptions. Contribute to

\, ¢ . . . . . .

0y cur fellar decisions and determine areas of study and associated reading materials.
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IMPLICATIONS OF CRITICAL PEDAGOGY IN TEACHER EDUCATION

Challenge yourself: If you are not thinking critically and challenging social structures, you
cannot expect your students to do it. Educate yourself using materials that question the
common social narrative.

Enhance teacher-student relationship: Critical pedagogy is all about challenging power
structure, but one of the most common power dynamics in a student life is that of the
teacher-student relationship. Challenge that! One concrete way to do this is by changing
your classroom layout.

Present alternative views: In step 1, you the teacher had to encounter views that were
contrary to the dominant narrative. Now, present these views to your class alongside the
traditional ones. Have them discuss both and encourage them to draw their own
conclusions.

CRITISISM

This approach to understanding the nature of society is often presented in a very
intellectual fashion. When an individual attains the interest to find out the validity of the
statements, they inherently must consider themselves separate from the rest of society.
Critics will describe such a self-image as being elitist in a way which excludes the bulk of
society thus preventing progress.

The goal exceeds the desire to in still creativity and exploration by encouraging detrimental
disdain for tradition, hierarchy (such as parental control over children), and self-isolation.

Such a high degree of distrust in generally accepted truths will create or perpetuate
conspiracy theories.

Critical pedagogists selectively pick icons to interrogate and subvert: for example, Thomas
Jefferson but not Martin Luther King.

Many people involved in critical pedagogy have never been involved in serious struggles and
have used the field to build themselves and a small publishing cabal rather than a social
movement. Paulo Freire, for example, can be criticized for being for revolution wherever he
was not, and for reform wherever he was.

Critical pedagogy is, in many instances, a movement in opposition to revolutionary or
‘EMISJC movements as easily seen in its roots in Catholic base communities of Latin America,
é cre: je\d to stave off the potential of class war. Much of critical pedagogy focuses on culture,

)
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language, and abstractions about domination rather than criticizing the centrality of class,
alienation, and exploitation.

Rather than "liberating" student thought, teachers replace a cultural bias with their own
bias.

CONCLUSION

Dialogical Method, Connecting Learning with Real life situations, engaging students with out
of book activities, Hand-on-study activities, Problem solving strategy etc are some of the
examples to bring Critical Pedagogy in the classroom. Critical Pedagogy is inevitably based
on the world experience of the students and concurs with student interests and questions.
It relies on students learning best when allowed to explore an answer for themselves.
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INTRODUCTION

On 27% July 2022, as a part of M.Ed. curriculum practicum in Perspectives on
Education Studies a debate was held under the guidance of Mrs. Sheeba A.S., Assistant Professor,
St. Joseph College of Teacher Education for Women Ernakulam. The topic of the debate was Co-
education and Single Sex Education. There were two teams Group A and Group B constituting of
five participants in each groups. Here, members of team A had to spoke for and team B against on
the given topic. Ms. Krishna T.D was selected as the moderator for this debate event. Akhisha

Antony was the leader of team A and Saniya Kurian as the leader of team B.
Co-education and Single Sex Education

The debate helped the students to think critically and share their views on the given
topic. The moderator welcomed everyone to the debate and gave a brief introduction about it.
Group A said about. Co-education is very essential for understanding social intelligence. In other
words, social intelligence is what helps us, humans, to effectively negotiate and navigate the
complicated relationships and environments we live in. Most importantly, co-education also helps
to remove gender discrimination. Both the boys and girls get equal respect which helps them in
the future. Co-education is also important as it helps in nurturing healthy competition amongst the
opposite sexes. Thus, it helps them to maintain their dignity and educates them to face their failures
as well as learn from them. Group B defended with their arguments from against this topic from
their life experiences. Many single-sex schools can be more relaxing for boys and girls as they
don’t have social pressures to worry about, such as impressing the opposite gender. They can be
themselves in classrooms and can speak out openly and honestly. They will be more willing to

take risks because they won’t have to worry about saving face in front of the opposite gender.

Debater from team A said, there are many advantages to co-education. The first one is
that they offer school diversity. This helps the students who wish to enrol in that school. Moreover,
when students get exposed to diversity young, they find it easier to adapt to different diverse
environments. Further, it also teaches them equality as the teachers treat everyone equally.
Students participate in all competition equally without any discrimination. Moreover, it also

promotes socialization by promoting co-existence.
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Group B, said about Single-sex schools, particularly girls’ schools, have lesser
cliques. They do not have to worry about being seen as popular or impressing boys, which allows them
to focus on their studies and forge good friendships with other girls. Students in single-sex schools can
be interested or show interest in unconventional subjects without embarrassment. In a boys’ school,
male dancers, singers or authors can be invited to speak of their art and boys can ask questions without

feeling shy as they would in a coed school.

Group A argued students can prepare in advance for the real world because, at co-
educational schools, they live in a healthy environment composed of both sexes. It also improves
the communication skills of students as they interact with everyone. Students also develop mutual
respect and self-esteem in these schools. Coeducation advocates agree that there are some small
physiological differences in male and female brains. But they also say there’s a lack of evidence that these

differences matter to learning at the individual level.

Group B argued that, one of the most important disadvantages of co-education is lack of
concentration. It is a known fact that opposite-sex attracts each other so students tend to lose
temperament and momentum to their studies. Another disadvantage often noticed in co-
educational institutions is sexual harassment caused by students. Group A counter point that, Girls
and boys in single-sex schools may miss out on learning how to socialise with the opposite gender, which
can lead them to feel shy or uncomfortable meeting their counterparts outside school. When they face
other children of the opposite gender, they don’t always know how to react, as they are unfamiliar with

the environment.

Group A said that, in girls’ schools, being only around girls can lead to more cattiness
among groups and bullying in some cases. Same is the case in an all-boys school. So the co-
education will control the behaviour of both sex. Group B said about the male domination in
schools will reduce girls opportunities. Even in the sports activities the authority given preferences
for boys. Group A argued that in girls schools there is no different kind of sports events, so there

is no choices to select as our interest.
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CONCLUSION

These results suggest that children are strongly affected when the surrounding environment
makes gender divisions explicit, even though they are already well aware of gender. Coed schools
better prepare girls and boys for post-secondary school and employment by providing ongoing
opportunities to work together, he adds. "They learn to work together productively, which is what
they will be expected to do throughout their life. While single-sex classrooms do help girls
maintain confidence and keep their options open when it comes to careers and academics, says
Matthews, separating the girls from the boys isn't the only answer. "When there's been qualitative
study done of single-sex environments in which girls are shown to do better, and when people
learn about what's going on there and apply that to coed environments, you get even better things

going on.

In this debate both team were did their level best. There were so many notable points
presented by each team. Some of the points ever made us think and explained, about the facts.
Arguments were made and proved. Our guide Ms. Sheeba miss gave valuable messages and
realities from the society. The moderator concluded that both educational system are good . She
also mentioned that the benefits of both education systems.

Finally she congratulated both the teams for the participation and imparting the
real facts that both education systems have their own issues and problems. But the society is
expecting to the equality of the people. Co- education will provide a co-existence and co-operation

of both sexes. For the better participation of both sexes are equally supporting in co-education so

it is better than single sex education.
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INTRODUCTION

An environmental Day proposal is a formal proposal that outlines various Pogramme
Plans and strategies that seek to promote environmental awareness and conservation. The
proposed project can either focus on one or a number of environmental issues. There are many
ways people can protect and care for the environment. Environmental conservation and
promotion can come in various shapes and sizes too. There are big-ticket projects like the
construction of renewable energy plants. But love for the environment can also be expressed
in the little day-to-day choices and activities people engage in. It does not always have to be
anything grand or major, even the smallest effort counts. Schools or civic organizations can
organize cleanup drives in their communities. There are dozens of ways to encourage and

practice environmental conservation and awareness.

First held in 1973, World Environment Day is described as “a global platform for
inspiring positive change” by the United Nations Environment Programme (UNEP), the
organization that created it. It is now the largest global environmental event, with millions of
people in more than 150 countries participating. The idea is to engage “governments,
businesses, civil society, schools, celebrities, cities and communities [in] raising awareness

and celebrating environmental action”.

The 2022 World Environment Day, hosted by Sweden, campaigns for “collective,
transformative action on a global scale to celebrate, protect and restore our planet”,
encouraging everyone, everywhere, to live sustainably and take action on the climate crisis.
This year marks 50 years since the first global environment summit. The 1972 United Nations

Conference on the Human Environment in Stockholm led to the founding of UNEP.

The United Nations designated 5 June as World Environment Day to highlight that the
protection and health of the environment is a major issue, which affects the well-being of peoples
and economic development throughout the world. The celebration of this day provides us with an
opportunity to broaden the basis for an enlightened opinion and responsible conduct by

individuals, enterprises and communities in preserving and enhancing the environment.
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The year 1972 marked a turning point in the development of international environmental
politics, with the first major conference on environmental issues, known as the Conference on the
Human Environment, or the Stockholm Conference. Later that year, on 15 December, the General
Assembly adopted a resolution (A/RES/2994 (XXVII)) designating June 5 as World Environment
Day and urging "Governments and the organizations in the United Nations system to undertake on
that day every year world-wide activities reaffirming their concern for the preservation and

enhancement of the environment, with a view to deepening environmental awareness."
Environmental Day Celebration Proposal

Recycle

Letter Campaign

Buy Recycled : Switch to recycled content paper cups, plates and napkins for class parties
Environmental Curriculum

Less Toxic : Wipe up ants with soapy water instead of spraying them with insecticide first
Become a Collection Site (fund raiser)

Waste Prevention : Allow homework written on the back of used paper and set up swap area for

used school supplies

School Composting : Use chicken wire to make a composting hoop and fill according to

composting directions.
EXAMPLE OF A CHALLENGING PROGRAM:

. KICK OFF EVENT: Hire a school assembly group with a recycling theme to introduce
the EAPS program, and/or allow some student volunteers to perform a skit about the program in

which they act out the four actions your Green Team has selected
. RECYCLE: Begin recycling cardboard and food cans from the school kitchen

. BECOME A COLLECTION SITE: Become a drop-off/collection site for California

Redemption Value (CRV) containers including aluminum, plastic and glass

. ENVIRONMENTAL CURRICULUM: Do a four-week curriculum for the whole school
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. LETTER CAMPAIGN: Conduct a school-wide letter campaign to manufacturers

. HAVE A PARTY: Have a big Earth Day party commemorating hardest workers and raffle
off recycled content sports equipment you bought with some of the CRV proceeds.

INSTRUCTIONS

All steps in the program are optional except for completing four Action Areas and turning in a
Certification Report Form. Your program may run more smoothly and effectively, however,
following the suggested steps and using the Checklist in the Toolbox will help too. If any of the

steps will hinder your school’s progress in completing the program, don’t take them!
Step Purpose and/or Benefits Assemble a GREEN TEAM

Typical Green Teams are made up of around six people. A planning team can help the
school decide which Action Areas to choose and which of the other program steps are appropriate
for your school. This guide provides detailed information on how to complete each Action Area
and all the program steps, but a planning group can work out who will carry out various tasks and
details of the program. If responsibility is organized and distributed through a planning group, the
program may have better potential for success, with less inefficiencies or roadblocks. See the

Green Team Discussion Points in'the Toolbox link.
CONDUCT A WASTE ASSESSMENT

You may be unaware of and surprised by what your school is throwing away, and the related costs.
Conducting a waste assessment will help you discover this. A waste assessment can be very
informative and can lead you to see which Action Areas will be the most effective towards
reducing waste and, if there is potential for saving money in avoided disposal costs. You can find

a Waste Assessment Tool in the Toolbox.
Choose your four ACTION AREAS

The Action Area pages describe how to complete each of the eight Action Areas. Each Action
Area page has been kept to two pages or less for simplicity. If more information is needed in any
area, the Resources on page 30 of this guide lists many sources of federal, state and local assistance,
or, you can contact your EAPS program coordinator. Make a WRITTEN PLAN Writing up your

school’s plans on how the program will be executed can keep you from having to rethink things
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over again and keep the program streamlined and on track. It can also serve as a reminder as to
what tasks each person is assigned. The sample written plan in the EAPS Program Guide can serve

as a template.
Step Purpose and/or Benefits SCHOOL COMMUNITY ANNOUNCEMENT

This step lets staff know that the school is participating in the program. Staff awareness of the
program is important because the more school personnel who know what is going on, the more
support can be ‘on the ready’ throughout the school. The student body as a whole can be readied
to participate in the program and will be made aware of the four Action Areas the school has
selected to pursue. Students can be instructed to take the School Announcement home and have it
initialed by parents so they can provide support to their student in the program and possibly get
caught up in the enthusiasm. One of the goals of the EAPS program is to increase awareness of
environmentally beneficial actions, behaviors, and attitudes. Introduction to the program can begin
to bring people in the school community into the program and its ideals. You can find the School

Announcement in the Toolbox.
KICK-OFF EVENT

A kick-off event can, of course, add lots of strength to the program. Elected officials, media,
parents, community organizations, sponsors and local businesses could be invited. See kick off

and momentum building (page 24) for kick-off event ideas.
LETTER TO POTENTIAL SPONSORS

Finding sponsors can help pay for costs the program may incur. See page 29 for a sample sponsor

letter.
RESOURCES

See the Resources (pages 30-31) for information, assistance and free materials that can help your
school develop excitement and share knowledge about reducing waste. Many great federal, state

and local resources are available to schools and can be found in this section.

COMPLETE YOUR CERTIFICATION REPORT
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This is your chance to tell us all the work you did to Certify in the program. We want you to boast,
brag and shine in your report. The information in the report will be used in the Summary of Actions
you receive. Since the Summary will be for display at the school and ready to copy and disburse
to sponsors, parents, local officials and helpers in the EAPS program, make sure not to leave

anything out. Go to the Toolbox to find the Certification Form.
CERTIFICATE OF COMPLETION AND SUMMARY OF ACTIONS

When you receive your Certificate of Completion and Summary of Actions, hang them up in a
prominent place. Be proud. Announce over the intercom system that the school is a Certified
Environmental Action Program School and read the Summary of Actions to all. Encourage
students, staff and helpers to revel in the accomplishment - the Earth is a better place due to their

efforts!

CONDUCT A WASTE ASSESSMENT

Knowing what you have is the first step to knowing what to do about it. A waste assessment can
be rich with information. Most schools generate basically the same types and percentages of wastes
(see pie chart). However, specific information about how much and where waste is being generated

can guide you to the most effective waste reducing activities.

The following five steps can help you evaluate your school’s needs to get the most ‘bang for your

buck’ from your efforts and resources.
STEP ONE: Determine how much your school is spending on waste removal.

Using information from the school’s most recent garbage bill, begin to fill out the Waste

Assessment Tool found in the Toolbox.

STEP TWO: Prepare for your walk through.

Be sure to bring or do the following prior to your walk through:
] Clip board and writing instrument

O Waste Assessment Tool
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O If possible get a copy of a school site map (or draw your own) to mark where waste cans,

recycling bins and dumpsters are located (see sample at right)

] Ask one or more custodial to staff accompany you on the walk through for assistance in

locating all the trash cans, recycling bins and dumpsters on site.

O If trash is in clear bags it will be easier to see what is in them. If clear trash bags aren’t used

at your school, you may wish to ask custodians to use clear bags for a short period of time (during
the week you are completing this Waste Assessment).

0 Try to schedule the walk through at a time when all or most receptacles will be full.
Custodial staff or your garbage company should know when this is. If you do your walk through

after the trash has been collected, there won’t be anything to see!
STEP THREE: Site walk through.

On the walk through, try to be as thorough as possible. Visit every trash can, recycling bin and
dumpster. While doing so, fill out the Waste Assessment Tool. Ask the custodian or personnel for
each area to tell you what kinds of wastes are typical of that area. Mark on the school site map the
location of each trash can, recycling bin and dumpster by writing a “T”, ‘R’ or ‘D’ respectively, or
use some other system you like. Peek inside each receptacle to see what is inside. Make notes
accordingly on the Waste Assessment Tool. Fill out each column as best you can. The column
farthest to the right, ‘Possible waste reducing activity that could be started or expanded’, can be
filled out during or after the walk through.

STEP FOUR: Determine what should be targeted for reduction. A good choice would be one or
more materials that are generated in large quantity AND have the potential to be reduced, reused,
recycled or composted or switched for something less toxic. L.ook over the Action Areas to see if
there are some ‘natural matches’. For example, if in your waste assessment you see significant
amounts of: Soda cans and bottles...then consider the ‘Become a Collection Site - Fund Raiser’
Action Area. Grass and yard trimmings... then consider the ‘School Composting” Action Area.
Toxic products containers... then consider the ‘Less Toxic’ Action Area. Paper products...then

consider the ‘Buy Recycled’ Action Area and buy paper products with recycled content.
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Ketchup packets... then consider buying ketchup in large serving containers for the ‘Waste
Prevention’ Action Area. Your waste assessment could even be used to decide which manufacturer
staff members could write to for the Letter Campaign Action. For example, you could write to a
manufacturer if you see that a product could have been made differently to make it easier to

recycle, break less easily, or could have been packaged with less or recycled packaging.
LETTER CAMPAIGN -ACTION AREA

Purpose/goal: To help students learn how to make a difference in their global community and

increase awareness of the environmental impact related to the products they use.

To satisfy this Action Area: Studentsshouldwritealettertoacompany
requesting an environmental improvement. Staff can write letters too if they wish! A copy of this
page can be shared with students to give them ideas. Have you ever bought something and felt it
had too much packaging? Most people probably have. Have you ever looked at a newspaper or
book and wondered if the ink they used was harmful to the environment? Probably not. How about
this one; have you ever written to a manufacturer to ask them to change something they do to
benefit the environment? After this assignment, that’s what you will have done. Most people feel
they have no voice when it comes to decisions big companies make. The truth is, you do have a
voice, and manufacturers want to hear your ideas, comments and suggestions. They make money
because they sell products you want to buy. So if you tell them you want better environmental
practices in their products, there is a good chance manufacturers will take it into consideration.
Your assignment today is to go shopping! Find a product you like that has room for improvement
in an environmental sense. You don’t have to buy it. Find the name and address of the company
and write it down. Make a note of what you think could be changed about the product or packaging
that would make it better for the environment. Later, write a short letter to the company on your

own piece of paper or stationary.
School Compeosting
Over one third of the garbage generated by the average school is made up of cafeteria food scraps,

leaves and green waste. The four basic types of composting systems successfully used in schools

include:

87



1) Food composting with indoor worm boxes.

2) Food composting with outdoor worm boxes.

3) Landscape composting with standard outdoor compost bins.

4) Combination food and landscape composting, using both kinds of bins.
Each composting system is described in brief below.

1) INDOOR WORM COMPOSTING:

Indoor worm composting can be accomplished by setting up worm bins in classrooms and/or
common areas. You should use one bin for each classroom. Most teachers prefer the 10 to 14
gallon plastic storage bins. Bins need 1/8” holes drilled in the sides, top and bottom. They also
need newspaper shredded into 1” (or smaller) strips. Fill the bins to two-thirds with the newspaper.
Worms can be ordered through the mail. Worms are a bit pricey, up to $20 a pound through the
mail, so you might want to consider a sponsor or talk to a worm supplier to see if you can get a

bulk discount.

Bait shops sell red worms (the only type you should use) and so do some nurseries;
however, these are more costly than ordering by mail. Each bin will need around a half pound of
worms to start, although a pound is recommended (worm populations can double in three to six
months). When you get your worms, wet the newspaper in the bin with a spray bottle until it is as

wet as a wrung out sponge.

Sprinkle a handful of dirt on top (worms have gizzards and therefore need grit to enable
them to digest food). Then pour out the worms on top. They will burrow down into the newspaper.
Worms do not like light and seek out dark places. Begin to feed your worms after a few weeks.
They will have acclimated to their new surroundings by then and will have eaten some of the
newspaper during this time (newspaper is good for them as is cardboard and other paper). They
should always have a three to six inch layer of shredded newspaper over them. Their surroundings
should always be as moist as a wrung out sponge. Use a spray bottle to keep bedding moist as

needed. Use a burlap cover over the newspaper if your bin becomes too dried out on a regular

basis or to avert fruit flies.
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Purpose/goal: Schools and the environment can benefit from composting because it saves money,
energy, water and landfill space. Composting teaches students about the environment and can
easily be integrated into many areas of study like Math, Science and English. Composting gets
students outside and teaches them to work together and to manage a project. It produces a soil
amendment to use in school gardens and gives students a product to sell for fund-raising. It is a

great way to build self-worth and self-esteem and can encourage students to compost at home.

To satisfy this Action Area: Your school can choose one of the four composting systems
described below, or you may design your own composting program. Your composting system must

be actively used on site to compost materials generated at the school.

CONCLUSION

Environmental day celebration in school is a valuable opportunity to educate students about
the environment and inspire them to take action to protect it. By engaging in various activities such
as nature hunts, hikes, clean-ups, tree planting, recycling, and reuse programs, students can learn
about the benefits of conservation and sustainability. They can also connect with local initiatives
and global campaigns that aim to raise awareness and foster positive change. Celebrating
environmental day in school can help students develop a sense of responsibility and appreciation
for the natural world and their role in preserving it for the future. The importance of
environmental day celebration in school is to: Learn about the environment, participate in
conservation activities, and learn about ways to help in the future. Increase awareness among
students about the importance of the environment and the need to protect it. Commune with nature,
create new environmental programs, use nature-centered lesson plans, and work on earth-centered
activities. Plant trees or a garden, set up a reuse program, begin a recycling program, and connect

students to local initiatives.
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REFERENCES

EPA Website

www.epa.gov with great pages for kids, students and teachers.

Educational Resources Information Center (ERIC) (800) 276-0462 or NSCEP@bps-1mit.com
Some Free EPA Publications (800) 490-9198

For a full alphabetical listing of publications,

visit: http://nepis.epa.gov/EPA/html/pubalphaindex.html

Cool the Earth Global Warming Program—

www.cooltheearth.org or call (800) 474-9804

0 Kid’s Corner from Allied Waste of Contra Costa

and Solano Counties— www.alliedwasteservicesofcontracostacounty.com/kids.cfm
O Bay Area Junk Mail Reduction Campaign— www.stopjunkmail.org

O Plastic Bag Recycling— www.plasticbagrecycling.org/plasticbag/index.html

O GreenBiz.com— www.greenbiz.com

0 The Imagination Factory, creative recycling by making art— www.kid-at-art.com

0O Laptop Lunches, bento-style no waste lunchboxes— www.laptoplunches.com

Report Writing on Environment Day (byjus.com)

World Environment Day: History, importance and why is it celebrated - Times of India (indiatimes.com)
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Tntvaduce tion 1

In this globalized world of 21st century, contribution of education in development of
nations has become important. It is almost impossible to think about physical and human
development without a sound and quality programme of education. It is rightly said that “Good
Education Demands Good Teachers.” The goals of education can only be successfully realized

if the teachers understand and perform their role in expected manner.

Today, quality in education is pre-requisite. Prepared and well trained teachers are the
need of present time. Education demands teachers who are aware of the latest development in
curriculum transaction strategies and teaching techniques. In Rigveda it is said that Education
is something which makes man self-reliant and selfless, Upanishad said "Education is for

liberation". It is well known quote about education that ‘Knowledge is power’.
Importance of education for society :

As Nelson Mandela said, “Education is the most powerful weapon, which you can use to
change the world.” When the world is busy getting equipped with deadly weapons and
machinery, it is very important to understand that education is the real asset that can develop
an individual as well as a nation. Some committees and commissions have expressed the

importance of education in their reports and statements as —

Kothari commission (1964-66) states that “A sound program of professional development of
teachers is essential for qualitative improvement of education. Investment in teacher education
can yield very rich dividend because the financial resources are required are small when

measured against the resulting improvements in the education of millions.”

National policy of Education (1986) declared that “Teacher education is a continuous process
and its pre-service and in-service are inseparable. At the first step, the system of teacher
education will be overhauled. District Institutes of Education and Training (D.I.E.T.) will be
established with the capability to organize pre-service and in- service courses for Elementary

school teachers and for the personnel working in non- formal and adult education.”

National curriculum framework (2005) focused on joyful learning experience and remove
stress from children. It emphasized on child centered approach and promotion of universal

enrollment and retention up to the age of fourteen.
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1. To examine the scope of content implying values subject- wise and class- wise with reference

to different documents relevant for elementary school level.

2. To examine the school- wise provision of contents implying values in different types of

elementary schools.

3. To find out the provision of value based curricular activities organized in different types of

elementary schools along with transaction as reported by the Head Masters.

4. To compare the value perception of students reading in Class- V & VII with reference to type

of schools and gender.

The Title of the study is “Content analysis of the curriculum of different elementary schools

with reference to values and students’ value perception”.
Hypotheses of the study

1. There exists no significant difference in the value perception of students reading Class-V
and Class-VII. 2. There exists no significant difference in the value perception of Boys and

girls reading in Elementary level .

3. There exists no significant difference in the value perception of students reading in schools

with exclusive provision of value education and schools without such provision.

As present study is Descriptive one Causal Comparative Design under Descriptive Research
Method was followed to compare the value perception of students exposed to different types
of programmes. The purpose of the study is to analyze the curriculum of two categories of
elementary schools to find out the provision of value based curricular activities organized there
in based on curricular inputs and views of Head Masters so as to compare the value perception
of students in different types of schools (schools with exclusive provision of value education
(primary and upper primary) and schools without such provision) with reference to level of

education (primary and upper primary) and gender.

The value concepts incorporated in the textbooks of elementary schools were analysed with
reference to the policy documents such as National Policy on Education 1986, revised in 1992,

National Curriculum Framework 2005, and National Council of Educational Research and

Training document on Education for Values in Schools A framework (2012).
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Polteness, Commitment , Joy, Patriotism, Spirit of inquiry, scientific temper,Determination,
Simple Living, Unity, Natonalism , Freedom Movement, Love for culture and traditoions, and
Religious Values. . It was further found that the rest of the values have not been adequately
covered under curriculum of Class-V are Spiritual values, Animal Protection, Sustainable
Development, Small Family Norms, Love, Gender Equality, Hygiene , Sharing/ joy of giving
, Caring, Greatfulness, Trust, Rule abiding, Good Habits, Sympathy, Forgiveness, Family
Values, Tolerance, Tolerance, Adaptation, Good Manner, Division of Labour, Work Ethics,
Hard work, Regularity, Time sense or Punctuality, Sincerity, Gratitude, Honesty, Humanism ,
Truthful, Patience , Rationality, Problem Solving Ability, Reasoning, Forgiveness, Sportsman
spirit , Self Restraint , Self Respect/ Dignity, Non-violence, Civic Values, Nationalism,
Fraternity, Democratic Values, National Development, Tolerance, Liberty, Secular Outlook,
and Cultural Diversity . 124 Values not at all incorporated in the Curriculum of Class-V of
Saraswti sishu Mandir schools with special provision for Value Education are; Self-esteem,
Mutual Interdependence, Confidence, Ethics, Conscience, Internationalism, Concept of World
Family, Humanness, Empathy, Creativity, Sportsman Spirit, Independence, Sensitivity,

Responsible Citizenship, and Harmonious living.

An analysis of curriculum for class VII in value perception have been undertaken under three
categories such as i) adequately covered ii) covered but not adequate and iii) not atall covered.
The content analysis of values for class VII of Saraswati Sisu Mandir reveals that the following
values have been adequately incorporated in different subjects. Values Adequately Incorporated
in the Curriculum of Class-VII Devotion, Belief in God, Aesthetic sense, Environment
Protection, Animal protection, Love for Animals, Friendship, Love for Nature, Peace, love,
gender equality, cleanliness, caring, service, sympathy, sacrifice, removal of social barrier,
respect , dignity of labour, division of labour, hard work, perseverance, regularity, sincerity,
discipline, 145 Courage, bravery, sense of responsibility, politeness, duty, commitment,
humanism, joy, Patriotism, nationalism, freedom movement, equality, justice, secular outlook,
Cooperation, Spirit of inquiry,reasoning scientific temper, self respect, dignity, determination,
helpfulness, healthy living, hygine, love for culture and tradition, rituals and religious values.
It was further found that the rest of the values have not been adequately covered under
curriculum of Class-VII are Spiritualism, Concept of World Family, Internationalism,

sustainable development, Small Family Norms, greatfulness, Sharing/ joy of giving , trust, rule

abiding, team spirit, Kindness, Family Values, Cooperation, Mutual Understanding, Tolerance,
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The content analysis of values for class VII of schools without exclusive provision for value
education reveals that the following values have been adequately incorporated in different
subjects.7 177 Values Adequately Incorporated in the Curriculum of Class-VII are Devotion,
Beli@f in God, Aesthetic sense, Environment Protection, Animal protection, Love for Animals,
Friendship, Love for Nature, Peace, love, gender equality, cleanliness, caring, greatfulness,
kindness, family values, tolerance, adaptation, service, sympathy, sacrifice, removal of social
barrier, respect , dignity of labour, division of labour, hard work, work culture, perseverance,
regularity, sincerity, discipline, Courage, bravery, sense of responsibility,gratitude , politeness,
duty, commitment, humanism, joy, patience, rationality, problem solving ability, discision
making, Patriotism, nationalism, freedom movement, equality, justice, secular outlook,
Cooperation, Spirit of inquiry,reasoning scientific temper, self respect/dignity, determination,
simple living, helpfulness, healthy living, hygine, love for culture and tradition, rituals and
religious values. It was further found that the rest of the values have not been adequately
covered under curriculum of Class-VII are Spiritualism, Concept of World Family,
Internationalism, Sustainable development, Small Family Norms, Sharing/ joy of giving , trust,
rule abiding, team spirit, Sympathy, Kindness, Team Spirit, Mutual Understanding, Tolerance,
Brotherhood, Work ethics ,Work culture, Self sufficiency,Charecter building, Time sense,
Forgiveness, Truth, Gratitude, Honesty, Patience , Rationality, Problem Solving Ability,
Discion making Skill, Repentance, Sportsman spirit , Fellow feeling, Simple Living, Civic
Sense, Democratic Values, National Integration, Tolerance, Liberty, Local Specific Values and
Cultural Diversity. Further it is found that values like mutual understanding and good manners
are not atall incorporated in the curriculum of schools having no specific provision for values.
Values not at all incorporated in the Curriculum of Class-VII of schools without special
provision for Value Education are; self-esteem, mutual interdependence, confidence, ethics,
creativity, independence, sensitivity, responsible citizenship, Sympathy, Forgiveness, Mutual

understanding , Good Manners, self restraint, fraternity and rituals.
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Curriculum development is the process of designing and creating an educational
curricutum, which outlines the knowledge, skills, and competencies that students are expected to
acquire in a particular course, program, or educational institution. It involves various steps and
considerations to ensure that the curriculum is effective, relevant, and aligned with educational

goals and standards.
Here are some key aspects and steps involved in curriculum development:

1. Needs Assessment: Determine the educational needs of the target learners and the goals of the
educational program. This involves analyzing existing data, conducting surveys or interviews,
and considering stakeholder input to identify the knowledge, skills, and attitudes that need to be

addressed.

2. Setting Objectives: Clearly define the desired learning outcomes and objectives for the
curriculum. Objectives should be specific, measurable, attainable, relevant, and time-bound

(SMART), and should align with broader educational goals and standards.

3. Content Selection: Determine the appropriate content to be included in the curriculum based
on the identified objectives. This includes identifying key concepts, theories, and skills that need

to be covered, as well as selecting relevant and up-to-date resources and materials.

4. Sequence and Organization: Decide on the logical sequence and organization of the content.
Consider the progression of concepts and skills, building upon foundational knowledge, and

ensuring a coherent and logical flow throughout the curriculum.

5. Instructional Strategies: Determine the most effective instructional methods and strategies to
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Sampurna (2019) focused on the development and evaluation of a Value Education
Curriculum (VEC) specifically designed for children with mild intellectual disability (CwMID).
The aim is to provide an effective framework for teaching values to this specific population and
assess its impact on their personal and social development. The research explores the process of
curriculum development, implementation, and the subsequent evaluation of its effectiveness in
promoting positive values among CwMID. The curriculum development process involves a
comprehensive review of existing value education programs, considering the specific needs and
characteristics of CwMID. Expert consultations, including educators, psychologists, and parents,
contributed to the development of the VEC. The curriculum encompassed various domains such
as personal values, social skills, emotional well-being, and moral reasoning. The VEC was
implemented in selected special education settings, involving CwMID aged between 6 and 12
years. Trained teachers delivered the curriculum over a predetermined period, incorporating
various instructional strategies and materials adapted to the cognitive abilities of CwMID. Pre-
and post-intervention assessments was conducted to measure the impact of the VEC on
CwMID's value acquisition, social behaviors, and emotional well-being. Quantitative data was
collected through standardized tests and observational measures, while qualitative data was
gathered through interviews and focus group discussions with teachers, parents, and students.
The result showed that the VEC lead to noticeable improvements in the personal and social
development of CwMID. Positive changes was expected in the acquisition and application of
values, enhanced social interactions, improved emotional well-being, and increased moral

reasoning abilities.

Usha (2020) focused on the strategic intervention in curriculum development to address
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knowledge, competencies, and attitudes required for successful teaching careers. A
comprehensive literature review was conducted to explore relevant theories, frameworks, and
best practices in teacher education curriculum design and the development of professional skills
in pre-service teachers. Data was collected through surveys, interviews, and observations
involving pre-service teachers, teacher educators, and educational experts. Surveys gathered
quantitative data on pre-service teachers' perceptions of the curriculum's effectiveness in
developing professional skills. Interviews and observations provided qualitative insights into the
strengths and weaknesses of the curriculum and its impact on professional skills development.
The existing teacher education curriculum was analyzed in terms of its content, pedagogical
approaches, assessment methods, and opportunities for practical experience. Based on the
findings from the literature review, data collection, and curriculum analysis, recommendations
was proposed for curriculum enhancements. These recommendations included revisions to
course content, pedagogy, assessment strategies, field experiences, and the integration of
technology and practical applications. Result showed that the proposed recommendations aim to
enhance the development of professional skills in pre-service teachers, ultimately improving

their readiness for successful teaching careers.

Jetly (2019) examines the pattern of the constructivist approach and explores the
relevance of a parallel curriculum for effective science teaching at the secondary level. The
objective is to analyze how the constructivist approach can be applied in science education and
investigate the potential benefits of implementing a parallel curriculum to enhance students'

understanding and engagement in science. Data was collected through surveys, interviews, and

classroom observations involving secondary-level science teachers and students. Surveys
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within the NCFTE framework and highlight challenges faced by stakeholders. Based on these
results, recommendations was made to enhance the integration of ESD in teacher education

programs.
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SELF ESTEEM INVENTORY FOR

PROSPECTIVE TEACHERS

SL NO DIMENSIONS QUESTIONS
L Self-respect 1-8
2. Social interaction 9-16
3. Self-dependence 17-24
4. Self-satisfaction 25-32
5. Self confidence 33-40

Scoring procedure

Strongly agree 5
Agree 4
Undecided 3
Disagree 2
Strongly disagree 1

103



SL.NO STRONG | AG | UND | DISA | STRONGLY
STATEMENTS LY RE | ECID | GRE DISAGREE
AGREE E ED E

1. | My ideas are welcomed by others

2. | I am one of the best creations of God

3. | I want others to treat me with respect

4. | | feel that I have more success than
failures in my life

5. | I do not want to feel inferior to
others

6. | | take pride in being honest even in
crisis

7. | I amavaluable person

8. | I respect the right of others

9. | I think myself as fit for society

10. | I mingle easily with all

11. | I adjust well and get along with
others smoothly

12. | I never hesitate to make friendship
with others

13. | I respect the rules of society and
follow them

14. | 1 don’t hesitate to learn from others

15. | I extent my full cooperation when
work as a team

16. | | feel comfortable when working
with others

17. | | take care of my self

18. | I express my opinion even if it is
different from others

19. | I boldly say “no” when I am unable
to agree with others

20. | I don’t compare myself with others

21. | | consider the views of others but the
decision is mine

22. | 1 bound my self to culture and
tradition of society
| do things by my self
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24. | 1 don’t care about others decision

25. | | am happy with what | am

26. | | am satisfied with my course

27. | 1 am proud of my educational
institution

28. | | am satisfied with my health
conditions

29. | | am satisfied with what | have
achieved so far

30. | My family members accept my
views

31. | I accept the ideas that are agreeable
to me

32. | I am happy with my profession

33. | | face problems than escaping from
them

34. | | consider my failures as stepping
stone for success

35. | I can control my emotions in all
situations

36. | | am not disappointed when things
go wrong

37. | | am capable of leading students

38. | I can win the confidence of student
community

39. | I can attain the goals of the
institution through my teaching

40. | I can handle my class systematically
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Abstract

Pedagogical Content Knowledge and Teaching Competence are the two sides of the same coin
because without Pedagogical Content Knowledge a teacher can’t become a competent teacher.
The ultimate goal of pre-service education is to develop Teaching Competency among
Prospective Teachers by providing appropriate Pedagogical Knowledge, Content Knowledge
and Curricular Knowledge. A competent teacher can mold a learner according to the todays
standard for this they need proper Pedagogical Content Knowledge. During the time of
internship the prospective teachers receive accurate and right knowledge and skills about the
curriculum and concern about the students that will lead to quality teaching and learning.
(Shulman,1986) proposed 3 types of Content Knowledge for teachers: Content Knowledge,
Pedagogical Knowledge and Curricular Knowledge. He opined that the capacity of the teacher
is vested in his/her ability to transform the Content Knowledge into Pedagogical Content
Knowledge. To strengthen our education system we should ensure the availability of
competent teachers with sufficient Pedagogical Content Knowledge. Pedagogical Content
Knowledge is a key factor in increasing effective and quality teaching. Prospective teachers
at secondary level during their internship acquire the ability and skills for planning and
integration of instruction creatively, problem analysis, proper reinforcement, decision making,
time management, evaluation and proper utilization of leisure time. Hence , PCK and
%@&Jctional competencies are helpful to the Prospective teachers to know the ‘what” and “how’

Al (=

106



of teaching in the classroom. This study aims at investigating the intensity of relationship
between Pedagogical Content Knowledge and Teaching Competence among Prospective
Teachers at Secondary Level . The investigator followed survey method with sample of 118
prospective teachers at secondary level. The tools used were PCK Scale and Teaching
Competence Scale prepared by the investigator. Findings of the study showed that there exists
a significant strong positive correlation between pedagogical content knowledge and teaching
competence (r = 0.7891 ) among prospective teachers at secondary level.

Key words: Pedagogical Content Knowledge, Teaching Competence, Prospective Teachers at

secondary level

1. Introduction

Pedagogical Content Knowledge means that the knowledge the teachers have about how to
teach a particular subject in a way that is effective for their student .It is the combination of
teachers knowledge of the subject matter and their knowledge of teaching strategies. Teaching
Competence on the other hand means that the ability of teachers to effectively use their knowledge
and skills to facilitate learning and improve students outcome.. Teaching is a complex attempt
that requires a deep understanding of the content and skills to communicate that knowledge
effectively to students. Prospective Teachers who have a strong Pedagogical Content Knowledge
will be better able to create an interesting , creative and appropriate learning environment .In short
we can say that there is a close relationship between Pedagogical Content Knowledge and
Teaching Competence among prospective teachers. So, to ensure quality of education and
teaching performance during the period of pre-service education one should concentrate in
developing strong pedagogical Content Knowledge and Teaching Competence in the respective
area of subject. Depaepe, F., Verschaffel, L., & Kelchtermans, G. (2013), noted that most of the
research assumes that Content Knowledge is “an important and necessary prerequisite for teachers’
Pedagogical Content Knowledge” (p. 15). The systematic implementation of Induction and

Internship should ensure the attainment of Pedagogical Content Knowledge and corresponding
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2. Need and Significance of the Study

In the beginning stage of practice teaching the student teachers enter with some amount of
PCK and teaching competence Their concern on teaching and pedagogy is very limited. Although
little is known about how teachers develop their Pedagogical Content Knowledge  and
competence, the successful completion of the pre-service course they learn more about the
relationship between  and Pedagogical Content Knowledge  teaching competence. Two
ingredients are assumed to contribute to its development, that is, subject matter knowledge and
teaching experience. The relationship between Pedagogical Content Knowledge (PCK) and
Teaching Competence of prospective science teachers is important because they expected to
ensure effective instructional practices in the classroom to achieve competitive and relevant
learning among students. The specialized knowledge a teacher possess about methods of teaching,
content of the subject., student’s concern about the topic, learning environment, assessment
techniques and curriculum is sufficient to assuring success in the classroom . Teaching
Competence on the other hand is the ability to convey this knowledge in actual teaching learning
situations. The prospective teachers should understand the relationship between Pedagogical
Content Knowledge and Teaching Competence because it helps them to develop the knowledge,
ability and skills they need to become efficient teachers. Hill et. al. (2008), opined that Pedagogical
Content Knowledge and Teaching Competence is needed in determining a teacher’s success in
classroom .To ensure quality of education mentioned in the 2020 educational policy the PCK
and Competence of teachers is inevitable. A competent teacher can teach the subject matter
according to the needs and expectations of the pupils,(Roy & Roy 2015). Without sufficient

Pedagogical Knowledge any teacher couldn’t become a successful and efficient teacher.
3. Statement of the Problem

The investigator intended to study the relation between Pedagogical Content Knowledge and
Teaching Competence among prospective teachers of at secondary level. Hence the problem is
stated as “Relationship between Pedagogical Content Knowledge and Teaching Competence

among Prospective Teachers at Secondary Level.”

Operational Definition of Key Terms
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Pedagogical Content Knowledge

In the present study Pedagogical Content Knowledge means the knowledge and
understanding of the Prospective Teachers about the subject matter he/she taught, instructional
strategies, students conceptions of the subject, purpose of the curriculum, assessment and teaching

learning context.
Teaching Competence

Teaching Competencies are the skills and knowledge that enable a teacher to be successful.
To maximize student learning, teachers must have expertise in a wide-ranging array of
competencies in an especially complex environment where hundreds of critical decisions are

required each day (Jackson, 1990).

In the present study Teaching Competence means that the set of knowledge, abilities,
skills, values and believes a teacher acquired through their internship and brings it to the teaching

learning environment for taking fruitful classes for their students.
Prospective Teachers at secondary level

In the present study the Prospective Teachers at secondary level refers to the Prospective
Teacher who are undergoing pre-service teacher training course to become teachers at secondary
level. Here the students studying for B. Ed degree course in the colleges of teacher education are

termed as Prospective Teachers.
5. Objectives of the study

1. To find out the level of Pedagogical Content Knowledge among the Prospective Teachers
at secondary level.

2. To find out the level of Teaching Competence among the Prospective Teachers at
secondary level

3. To find out whether there is any relationship between Pedagogical Content Knowledge

and Teaching Competence among the Prospective Teachers at secondary level
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1. There will be a significant relationship between Pedagogical Content Knowledge and

Teaching Competence among the prospective teachers at secondary level
7. Methodology of the Study

For the Survey method was adopted. The tools used were Pedagogical Content Knowledge
Scale and Teaching Competence Scale prepared by the .Population of the study is prospective
teachers at secondary level. A Sample of 118 prospective teachers at secondary level in Ernakulam

district .Sample was collected via random sampling technique
7.1 Variables of the study

= |Independent Variable: In this study the Pedagogical Content Knowledge is the
independent variable

= Dependent Variable: In this study Teaching Competence is the dependent variable
7.2 Tools of the study
1. Pedagogical Content Knowledge Scale
2. Teaching Competence Scale
7.3 Statistical technique used

1. Karl Pearson’s Coefficient of Correlation

8. Data Analysis and Result

8.1 Analysis of the level of Pedagogical Content Knowledge among the prospective teachers at

secondary level.

One of the important objectives of the present study is to find out the level of Pedagogical
Content Knowledge among prospective teachers in. The mean and standard deviation of

Pedagogical Content Knowledge among prospective teachers is given in Table 8.1 below

-

/“m\
.\ \ >
° c .\\'\ :

110



Table 8.1

Descriptive statistics of Pedagogical Content Knowledge based on total sample

Variable N Mean Standard deviation

Pedagogical content
knowledge 118 40.81 3.297

The table 8.1 shows the descriptive statistics of Pedagogical Content Knowledge among
prospective teachers. It can be interpreted that for a sample of 118 prospective teachers the mean
score is 40.81 with standard deviation of 3.297.

The percentage distribution of the sample of prospective teachers according to their level

of Pedagogical Content Knowledge is given in table 8.2

Table 8.2

Percentage distribution of the level of Pedagogical Content Knowledge

SI.No. Level of pedagogical Range Number Percentage
Content knowledge of
students
1 High level 44.107 and above 14 11.8
2 Average level between 37.51 & 44.107 89 75.4
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3 Low level 37.51 and below 15 12.8

From table 8.2, 11.8 % of prospective teachers possess high level Pedagogical Content
Knowledge whereas 75.4 % of prospective teachers possess average level Pedagogical Content
Knowledge and 12.8 % has low level Pedagogical Content Knowledge. From this it can be
interpreted that majority of prospective teachers comes under average Pedagogical Content

knowledge level. The diagrammatic representation is shown in figure 8.1

Figure 8.1

Percentage distribution of the level of Pedagogical Content Knowledge

N g

75.4

= HIGH AVERAGE = LOW

8.2 Analysis of the level of Teaching Competence among the prospective teachers at secondary

level.

One of the important objectives of the present study is to find out the level of teaching
competence among prospective teachers. The mean and standard deviation of Teaching

Competence among prospective teachers is given in Table 8.3
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Descriptive statistics of Teaching Competence for total sample

Variable N Mean Standard deviation
Teaching
competence 118 42.32 3.01

It can be interpreted that for a sample of 118 Prospective Teachers the mean score is 42.32
with standard deviation of 3.01

The percentage distribution of the sample of Prospective Teachers according to their level
of teaching competence is given in table 8.4

Table 8.4

Percentage distribution according to their level of teaching competence

SI.No. Level of teaching Range Number Percentage
competence of
students
1 High level 45.33 and above 18 15.2
2 Average level Between 39.31 and 45.33 83 70.3
3 Low level 39.31 and below 17 14.4
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About 15.2% of prospective teachers possess high level Teaching Competence whereas
70.3% of Prospective Teachers possess average level Teaching Competence and 14.4% has low
level teaching competence. From this it can be interpreted that majority of prospective teachers
comes under average Pedagogical Content Knowledge level. The diagrammatic representation is

shown in figure 8.2

Figure 8.2

Percentage distribution of the level of Teaching Competence

14.4 '
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8.3 Analysis of relationship between Pedagogical Content Knowledge and Teaching

Competence among the Prospective Teachers at secondary level

For analyzing this relationship between Pedagogical Content Knowledge and Teaching

petence among the Prospective Teachers at secondary level based on total sample, the
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investigator used Karl Pearson's correlation coefficient. The result of the data analyzed is given in
the table 8.5

Table 8.5

Relationship between Pedagogical Content Knowledge and Teaching competence

Variables N r Level of significance
Pedagogical
Content Knowledge 118 0.7891 .01
&

Teaching Competence

The co-efficient of correlation is found to be 0.7891 and significant at 0.01 level, which
indicates that there exists a strong positive correlation between Pedagogical content knowledge

and Teaching Competence among Prospective Teachers.
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9. Major findings

e Majority of Prospective Teachers of total sample comes under average Pedagogical
Content Knowledge category

e Majority of prospective teachers comes under average Teaching Competence
category

e There exists a significant strong positive correlation between average Pedagogical

Content Knowledge and Teaching Competence among Prospective Teachers
10. Conclusion

In the educational scenario the policy makers, teacher educators and prospective teachers should
understand that there exist strong positive relationship between PCK and Teaching Competence
.During pre-service period both educators and prospective teachers must concentrated on
acquiring Pedagogical Content Knowledge and Competence in teaching to maintain quality of
teaching and learning.. In shortly we can say that in the educational context an expert teacher can
deal his/her students confidently in the classroom through their knowledge in subject, strategies
learned, technologies and various competencies acquired during pre-service . For this different
managements, policy makers and curriculum framers should ensure in providing and including
more opportunities and practices to learn content, ,general pedagogy and necessary competence
in the time of Internship. A rich pre-service curriculum and its effective practices should creates
skillful and competent teachers for today and future world .A sincere attempt from the part of
teacher educators and curriculum framers is necessary for molding sufficient number of quality

teachers for the need of the society .
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