
 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

  

CRITERION  II 

2.4.7 Variety of assignments given and assessed for theory courses  

(Library work) 



 

 

 

 

2.4.7 

Library work 

Sl.No Assignment Page No 

1 Practicum on health and physical Education 1-23 

2 Critical analysis of  educational policies of central and state 

governments 

24-40 

3 Report on various life shills that school students possess 41-52 

4 Assignment  53-60 

5 Reference for dissertation  tool preparation work M.Ed 1 61-64 

6 Assignment 2(M.Ed) 65-74 

7 Practicum 75-102 

8 Reference for dissertation  tool preparation work M.Ed 2 103-105 

9  Paper presentation in  various seminars(M.Ed) 106-118 
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TEACHING COMPETENCE SCALE FOR  

PROSPECTIVE TEACHERS 

 

 The dimensions of teaching competence are 

 

SL.NO. 

 

DIMENSIONS QUESTIONS 

1.  Planning and preparation of the content 

 

1-6 

2.  Motivation 

 

7-12 

3.  Subject competency 

 

13-18 

4.  Presentation and organization 

 

19-24 

5.  Communication skill 

 

25-30 

6.  Use of learning material 

 

31-36 

7.  Classroom management 

 

37-42 

8.  Evaluation 

 

43-47 

 

 

Scoring procedure 

Strongly agree 

 

5 

Agree 

 

4 

Undecided 

 

3 

Disagree 

 

2 

Strongly disagree 

 

1 

 

 

 

61



 

 

 

 

 

STATEMENTS 

 

 

 

STRONGLY 

AGREE 

 

AGR

EE 

 

UNCERT

AIN 

 

DISAGR

EE 

 

STRONG

LY 

DISAGR

EE 

1. I have thorough knowledge about lesson plan 

 

     

2. I am clear about the objectives of the lesson 

 

     

3. I prepare lesson activity based on individual difference 

 

     

4. I prepare my lessons plan systematically 

 

     

5 I am fully prepared before going to classroom  

 

     

6. I give assignments which are   relevant to the content 

taught 

     

7. I introduce the lesson with enthusiasm      

8. I connect the lesson with previous learning 

 

     

9. I give information from daily life 

 

     

10. I always test students’ entry behaviour 

 

     

11. I raise questions to induce student's interest 

 

     

12. I sustain the student’s interest through stories 

 

     

13. I have the necessary knowledge of the lesson content 

 

     

14. I have clear knowledge of teaching technique  

 

     

15. I develop my subject knowledge by participating in 

many workshops 

     

16. I explain new principles, now ideas and new words 

clearly 

     

17. I update my knowledge regarding my teaching content 
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18.  I connect lesson to day-to-day activities 

 

     

19.  I handle sufficient teaching method in classroom 

 

     

20. I change the techniques of teaching according to 

students’ interest 

     

21. I present the topic logically. 

 

     

22 I organize lesson plan clearly 

 

     

23 I ask questions to students to know their level of 

attainment 

 

     

24 I correlate one subject with other 

 

     

25 My voice is audible and reaches everyone in the class  

 

     

26 I have good sense of humour 

 

     

27  I establish good eye contact with student 

 

     

28 | make suitable movements & gestures to divert the 

attention of pupil to the content. 

     

29 I encourage students to raise questions. 

 

     

30 | effectively communicate ideas to students 

 

     

31 I write the title of lesson on black board. 

 

     

32 I use are real objects for teaching. 

 

     

33 I use videos to transact idea 

 

     

34 I use PowerPoint presentations to explain concepts 

 

     

35 I am aware of the latest ICT technologies for teaching 

learning 
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36 I use teaching aids that are suitable for the lesson 

 

     

37 I always maintain a good rapport with students 

 

     

38 I consider everyone equally. 

 

     

39 I pay individual attention to all students 

 

     

40 I get full cooperation from students 

 

     

41 I am able to handle problematic students      

42 I begin and end class at right time. 

 

     

43 I appreciate students when they give right responses 

 

     

44 I evaluate students work regularly 

 

     

45 I periodically give feedback to student about their 

learning  

 

     

46 I conduct achievement test at the end of each chapter  

 

     

47 I ask same questions to next student to get better answers 

 

     

48 I keep a profile of my student to know their progress 
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INTRODUCTION 

In education, pedagogy refers to educational schools of thought or philosophies regarding 

how people learn and how teachers should assist in that learning. It can range from 

traditional forms of pedagogy where the teacher acts as a “sage on the stage,” standing at 

the front of the room and telling the students what they should know to less traditional 

methods of teaching in which students build meaning for themselves. This latter category 

would include critical pedagogy, as it seeks to allow students to create meaning in what they 

learn outside of what others have said something should mean.  

 

 

 

HISTORY OF CRITICAL PEDAGOGY 

In the middle of the 20th century, the critical thinking movement in education started in 

Europe while Fascism and stalinism were dominating the continent. Critical thinking 

originated in the Frankfort school and related to scholarly concerns about ideology and 

principles of education. According to Mahmoudi, Khoshnood, and Babael (2014), Habermas, 

Adorno, and Gramsci were the pioneers of Critical Theory movements. The focus of the 

Critical Theory is to understand the oppression of the individual, group and society. In 2017 

Kaya and Kaya identified Apple, Darder, Giroux, Gramsci, Illich, Kincheloe, McLaren, and 

many other philosophers as the fundamental theorists of Critical Pedagogy. Critical 

Pedagogy developed from Critical Theory as thinkers sought to understand better the 

existence of dominance and to give students a voice to challenge oppression. 

                                        Paulo Freire gave the critical thinking movement a new birth and he 

brought critical pedagogy into main stream of education, He became and iconic figure in 

contemporary education due to his critical pedagogy movement. In 1968 Freire published 

his most famous book Pedagogy of Oppressed.  His bitter experiences in his homeland, 

Brazil, inspired him to seek a way out, to break the silence of students. He noticed that 

students were passive learners in the classroom. They had no voice and no choice. It was 

teacher-centred education. There was no creation of knowledge, and there was no 

intellectual and social development of the students. Freire realized that ignorance, illiteracy, 

and the culture of silence were the outcome of the economic condition of the oppressed, 

even though these people did not realize that they were deprived of their rights (Mahmoudi 

et al., 2014). To give the oppressed a voice and understanding, Freire established a gradual 

cultural revolution, one designed to liberate people from oppression, domination and 

ignorance. He then introduced critical pedagogy in the education system. 
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EIGHT CONCEPTS OF CRITICAL PEDAGOGY 

1. Critical theory 

 

2. Pedagogy as a moral and political practise 

 

        3.The neutrality of knowledge 

          Education is never neutral. Pedagogy always makes a choice. 

       4.Democracy and social justice 

       5.Conscientisation 

       6.Language and power 

       7.Oppretion and Liberation 

       8.Culturly sustaining pedagogy 

 

 

 

 

KEY OBJECTIVES OF CRITICAL PEDAGOGY 

 

➢ Including the excluded 

➢ To actively participate in a transformed and inclusive democratic society 

 

➢ To give those who have been excluded from power the right and ability to have an 

input into civic life. 
 

➢ To help students acquire knowledge. The primary objective of teaching is to impart 

knowledge and wisdom 

 

➢ To shape character and behaviour 

➢ Foster independence 

 

➢ To motivate students 

➢ To allow students to gain the necessary social skills 
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CHARACTERISTICS  

 

➢ Anti-colonial in nature  

➢ Indigenous knowledge: Giving importance to the original knowledge. 

 

➢ Awareness on the political nature of education: Everybody should know the meaning 

of politics in education and the view points and valuable thoughts 

 

➢ Justice and equality in education: Critical pedagogy give importance to equality. It 

follows the concept of all are equal. 

 

➢ Lessen human sufferings 

 

➢ Promote emancipation and intellectual growth: They give importance to freedom 

from suffering. 

 

➢ End of Banking system of education 

 

 

 

 

                        Banking System of Education 

 

The Banking Concept in Education is a concept in philosophy originally explored by Brazilian 

philosopher Paulo Freire in his 1968 book “Pedagogy of the Oppressed.” The “banking” 

concept of education is a method of teaching and learning where the students simply store 

the information relayed to them by the teacher. In a “banking” type of environment, a 

classroom is structured in a way that the primary duty of students is to remember and 

accurately recall the information provided by the instructor. They are not asked to 

participate in any other way, and simply absorb the information. In this type of approach, 

the world is seen as static and unchangeable, and students are simply supposed to fit into it 

as it is. The prevalence of the banking concept within most educational systems prevents 

students from developing skills that make themselves fair-minded critical thinkers and 

continues to promote long-standing biases within society. 
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                                    Problem Solving Method in Education 

 

In contrast to the Banking Concept in Education, Freire proposes the Problem-Solving 

Method in Education. This method is concerned with the task of “presenting reality as it 

truly is” and not glossing over the truth. Additionally, it holds two-way learning as essential 

in all education and treats dialogue as a vital part to successful education. The Problem 

Solving Method in Education allows students to become critical thinkers, emphasizes 

scholarly inquiry and fosters action upon reality. Most importantly, the Problem-Solving 

Method in education allows students the opportunity to break free of the oppressive, 

authoritarian nature of the traditional education dynamic. 

 

 

 

 

 

FEATURES OF CRITICAL PEDAGOGY 

 

➢ It provides the learner with tools to themselves 

➢ Its approach is issue based or problem based 

➢ Critical pedagogy transforms the learner from objects to subjects 

➢ It transforms the learner from passive listener to active participants 

➢ It is focused on dialogue instead of one-way transmission of knowledge 

➢ It provides the learner with the tools to analyse critically and on whose benefit the 

knowledge is constructed  

➢ Education for liberation 

➢ Education for conscientization 

➢ Dialogue as pedagogical tool 

➢ Problem posing education 

➢ Egalitarian teacher student relation 

➢ Co- construction of knowledge 

➢ Praxis as synthesis of theory and practise in learning process 

➢ Transformative social justice learning 
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ASSUMPTIONS OF CRITICAL PEDAGOGY 

➢ All education is inherently political and all pedagogy must be aware of this 

condition 

➢ A social and educational vision of justice and equality should ground all 

education 

➢ Issues of race, class, gender, sexuality, religion, and physical ability are all 

important domains of oppression 

➢ The alleviation of oppression and human suffering is a key dimension of 

educational process 

➢ Schools must not hurt students. Good schools don’t blame students for their 

failures 

➢ All positions including critical pedagogy itself must be problematized and 

questioned 

➢ The professionalism of teachers must be respected 

➢ Education must promote both emancipatory changes and cultivation of the 

intellect- these goals should never be in conflict, they should be synergistic. 

 

 

 

CRITICAL PEDAGOGY AND THE EDUCATIONAL PROCESS 

 

➢ To emancipate and educate all people regardless of their gender, class, race, 

etc. 

➢ To change the structure of an oppressive society 

➢ To under stand the schooling structure by the teacher that would not permit 

education to ensure 

➢ Prepares students to engage in larger struggle 

➢ Education is laboratory process. It raises students’ consciousness 

➢  Prepare students to challenge oppressive social condition 

➢ It involves uncovering of reality, striving for emergence of consciousness and 

critical interventions in reality 

 

    CRITICAL PEDAGOGY AND THE ROLE OF THE TEACHER AND STUDENT 

Teacher must empower his or her students by raising their awareness of reproducing 

process of an inequitable status quo in schooling and offer societal institutions. With the 

help of the teachers, should become situations in which students are encouraged to act as 

active agents in their own education and to develop a critical consciousness that helps them 

evaluate the validity, fairness and authority within their educational and living situations. 

 

Students should share their ideas and learn to challenge assumptions. Contribute to 

curricular decisions and determine areas of study and associated reading materials. 
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IMPLICATIONS OF CRITICAL PEDAGOGY IN TEACHER EDUCATION 

 

Challenge yourself: If you are not thinking critically and challenging social structures, you 

cannot expect your students to do it. Educate yourself using materials that question the 

common social narrative. 

 

Enhance teacher-student relationship: Critical pedagogy is all about challenging power 

structure, but one of the most common power dynamics in a student life is that of the 

teacher-student relationship. Challenge that! One concrete way to do this is by changing 

your classroom layout. 

 

Present alternative views: In step 1, you the teacher had to encounter views that were 

contrary to the dominant narrative. Now, present these views to your class alongside the 

traditional ones. Have them discuss both and encourage them to draw their own 

conclusions. 

 

CRITISISM 

 

This approach to understanding the nature of society is often presented in a very 
intellectual fashion. When an individual attains the interest to find out the validity of the 
statements, they inherently must consider themselves separate from the rest of society. 
Critics will describe such a self-image as being elitist in a way which excludes the bulk of 
society thus preventing progress. 

The goal exceeds the desire to in still creativity and exploration by encouraging detrimental 
disdain for tradition, hierarchy (such as parental control over children), and self-isolation. 

Such a high degree of distrust in generally accepted truths will create or perpetuate 
conspiracy theories. 

Critical pedagogists selectively pick icons to interrogate and subvert: for example, Thomas 
Jefferson but not Martin Luther King. 

Many people involved in critical pedagogy have never been involved in serious struggles and 
have used the field to build themselves and a small publishing cabal rather than a social 
movement. Paulo Freire, for example, can be criticized for being for revolution wherever he 
was not, and for reform wherever he was. 

Critical pedagogy is, in many instances, a movement in opposition to revolutionary or 
Marxist movements as easily seen in its roots in Catholic base communities of Latin America, 
created to stave off the potential of class war. Much of critical pedagogy focuses on culture, 
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language, and abstractions about domination rather than criticizing the centrality of class, 
alienation, and exploitation. 

Rather than "liberating" student thought, teachers replace a cultural bias with their own 
bias. 

 

 

 

CONCLUSION 

Dialogical Method, Connecting Learning with Real life situations, engaging students with out 

of book activities, Hand-on-study activities, Problem solving strategy etc are some of the 

examples to bring Critical Pedagogy in the classroom.  Critical Pedagogy is inevitably based 

on the world experience of the students and concurs with student interests and questions. 

It relies on students learning best when allowed to explore an answer for themselves. 
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SELF ESTEEM INVENTORY FOR  

PROSPECTIVE TEACHERS 

 

 

SL NO 

 

DIMENSIONS 

 

 

QUESTIONS 

1.  Self-respect 

 

1-8 

2.  Social interaction 

 

9-16 

3.  Self-dependence 

 

17-24 

4.  Self-satisfaction 

 

25-32 

5.  Self confidence 

 

33-40 

 

 

Scoring procedure 

 

Strongly agree 

 

5 

Agree 

 

4 

Undecided 

 

3 

Disagree 

 

2 

Strongly disagree 

 

1 
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SL. NO  

STATEMENTS 

STRONG

LY 

AGREE 

AG

RE

E 

UND

ECID

ED 

DISA

GRE

E 

STRONGLY 

DISAGREE 

1.  My ideas are welcomed by others 

 

     

2.  I am one of the best creations of God 

 

     

3.  I want others to treat me with respect 

 

     

4.  I feel that I have more success than 

failures in my life 

     

5.  I do not want to feel inferior to 

others 

     

6.  I take pride in being honest even in 

crisis 

     

7.  I am a valuable person 

 

     

8.  I respect the right of others 

 

     

9.  I think myself as fit for society 

 

     

10.  I mingle easily with all 

 

     

11.  I adjust well and get along with 

others smoothly 

     

12.  I never hesitate to make friendship 

with others 

     

13.  I respect the rules of society and 

follow them 

     

14.  I don’t hesitate to learn from others 

 

     

15.  I extent my full cooperation when 

work as a team 

     

16.  I feel comfortable when working 

with others 

     

17.  I take care of my self 

 

     

18.  I express my opinion even if it is 

different from others 

     

19.  I boldly say “no” when I am unable 

to agree with others 

     

20.  I don’t compare myself with others 

 

     

21.  I consider the views of others but the 

decision is mine 

     

22.  I bound my self to culture and 

tradition of society 

     

23.  I do things by my self 
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24.  I don’t care about others decision 

 

     

25.  I am happy with what I am 

 

     

26.  I am satisfied with my course 

 

     

27.  I am proud of my educational 

institution 

     

28.  I am satisfied with my health 

conditions 

     

29.  I am satisfied with what I have 

achieved so far 

     

30.  My family members accept my 

views 

     

31.  I accept the ideas that are agreeable 

to me 

     

32.  I am happy with my profession 

 

     

33.  I face problems than escaping from 

them 

     

34.  I consider my failures as stepping 

stone for success 

     

35.  I can control my emotions in all 

situations 

     

36.  I am not disappointed when things 

go wrong 

     

37.  I am capable of leading students 

 

     

38.  I can win the confidence of student 

community 

     

39.  I can attain the goals of the 

institution through my teaching 

     

40.  I can handle my class systematically 
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Abstract 

 

Pedagogical Content Knowledge and Teaching Competence are the two sides of the same coin 

because without Pedagogical Content Knowledge a teacher can’t become a competent teacher. 

The ultimate goal of pre-service education is to develop Teaching Competency among 

Prospective Teachers by providing appropriate Pedagogical Knowledge, Content Knowledge 

and Curricular Knowledge. A competent teacher can mold a learner according to the todays 

standard for this they need proper Pedagogical Content Knowledge. During the time of 

internship the prospective teachers receive accurate and right knowledge and skills about the 

curriculum and concern about the students that will lead to  quality teaching and learning. 

(Shulman,1986) proposed 3 types of Content Knowledge for teachers: Content Knowledge, 

Pedagogical Knowledge and Curricular Knowledge. He opined that the capacity of the teacher  

is vested in his/her ability to  transform the Content Knowledge into Pedagogical Content 

Knowledge. To strengthen  our education system we should ensure  the availability of  

competent teachers with sufficient Pedagogical Content Knowledge. Pedagogical Content 

Knowledge is a key factor  in  increasing effective and quality  teaching. Prospective teachers  

at secondary level during their internship  acquire the ability and skills for planning and 

integration of instruction creatively, problem analysis, proper reinforcement,  decision making,  

time management, evaluation   and proper utilization of leisure time. Hence , PCK  and 

instructional competencies are helpful to the Prospective teachers to know  the ‘what’ and ‘how’ 
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of teaching in the classroom. This study aims at  investigating  the intensity of  relationship 

between Pedagogical Content Knowledge and Teaching Competence among Prospective 

Teachers at Secondary Level . The investigator  followed  survey method with sample of  118  

prospective teachers at secondary level. The tools used were PCK Scale and Teaching 

Competence Scale prepared by the investigator.  Findings of the study showed that there exists 

a significant strong positive correlation between pedagogical content knowledge and teaching 

competence ( r = 0.7891 ) among prospective teachers at secondary level. 

Key words: Pedagogical Content Knowledge, Teaching Competence, Prospective Teachers at 

secondary level 

 

 

1. Introduction 

Pedagogical Content Knowledge means that  the knowledge the teachers have about how to 

teach a particular subject in a way that is effective for their student .It is the combination  of 

teachers knowledge of the subject matter and their knowledge of teaching strategies. Teaching 

Competence on the other hand means that the ability of teachers to effectively use their knowledge 

and skills to facilitate learning and improve students outcome..  Teaching is a complex attempt 

that requires  a deep understanding of the content and  skills  to communicate that knowledge 

effectively to students. Prospective Teachers who have a strong Pedagogical Content Knowledge  

will be better able to create an interesting , creative and appropriate learning environment .In short 

we can say that ,there is a close relationship between Pedagogical Content Knowledge  and 

Teaching Competence among prospective teachers. So, to ensure quality  of education  and 

teaching performance  during the period of   pre-service education one  should concentrate in 

developing strong pedagogical Content Knowledge and Teaching Competence  in  the  respective 

area of subject. Depaepe, F., Verschaffel, L., & Kelchtermans, G. (2013), noted that most of the 

research assumes that Content Knowledge is “an important and necessary prerequisite for teachers’ 

Pedagogical Content Knowledge” (p. 15). The systematic implementation of Induction and 

Internship should ensure the attainment of Pedagogical Content Knowledge and corresponding 

Teaching Competence among the prospective teachers.  
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2. Need and Significance of the Study 

In the beginning stage of practice teaching the student teachers enter with some amount of 

PCK and teaching competence Their concern on teaching and pedagogy is very limited. Although 

little is known about how teachers develop their Pedagogical Content Knowledge   and 

competence, the successful completion of the pre-service course they learn more about the 

relationship between   and Pedagogical Content Knowledge   teaching competence. Two 

ingredients are assumed to contribute to its development, that is, subject matter knowledge and 

teaching experience. The relationship between Pedagogical Content Knowledge  (PCK)  and 

Teaching Competence of prospective science teachers  is important  because  they expected to  

ensure effective  instructional  practices  in the classroom to achieve competitive and relevant 

learning among students. The specialized knowledge a teacher possess about methods of teaching, 

content of the subject., student’s concern about the topic, learning environment, assessment 

techniques and curriculum is sufficient to assuring success in the classroom . Teaching 

Competence on the other hand is the ability to convey this knowledge in actual teaching learning 

situations. The prospective teachers should understand the relationship between Pedagogical 

Content Knowledge  and Teaching Competence because it helps them to develop the knowledge, 

ability and skills they need  to become efficient teachers. Hill et. al. (2008), opined that Pedagogical 

Content Knowledge and Teaching Competence is needed in determining a teacher’s success in 

classroom .To ensure quality  of education  mentioned in the 2020 educational policy  the PCK 

and Competence of teachers is inevitable.   A competent teacher can teach the subject matter  

according to the needs and  expectations of the pupils,(Roy & Roy 2015).   Without sufficient 

Pedagogical Knowledge any teacher couldn’t become a successful and efficient teacher.    

3. Statement of the Problem 

The investigator intended to study the relation between   Pedagogical Content Knowledge and 

Teaching Competence among prospective teachers of at secondary level. Hence the problem is 

stated as “Relationship between Pedagogical Content Knowledge and Teaching Competence 

among Prospective Teachers at Secondary Level.” 

4. Operational Definition of Key Terms 
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Pedagogical Content Knowledge 

 

In the present study Pedagogical Content Knowledge means the knowledge and 

understanding of the Prospective Teachers about the subject matter he/she taught, instructional 

strategies, students conceptions of the subject, purpose of the curriculum, assessment and teaching 

learning context. 

Teaching Competence 

Teaching Competencies are the skills and knowledge that enable a teacher to be successful. 

To maximize student learning, teachers must have expertise in a wide-ranging array of 

competencies in an especially complex environment where hundreds of critical decisions are 

required each day (Jackson, 1990). 

In the present study Teaching Competence means that   the set of knowledge, abilities, 

skills, values and believes a teacher acquired through  their internship and brings it to the teaching 

learning  environment for taking fruitful classes for their students. 

Prospective Teachers at secondary level 

In the present study the Prospective Teachers at secondary level refers to the Prospective 

Teacher who are undergoing pre-service teacher training course to become teachers at secondary 

level. Here the students studying for B. Ed degree course in the colleges of teacher education are 

termed as Prospective Teachers. 

5. Objectives of the study 

1. To find out the level of Pedagogical Content Knowledge among the Prospective Teachers 

at secondary level. 

2. To find out the level of Teaching Competence among the Prospective Teachers at 

secondary level 

3.  To find out whether there is any relationship between Pedagogical Content Knowledge 

and Teaching   Competence among   the Prospective Teachers at secondary level  

6.  Hypothesis of the study 
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1. There will be a significant relationship between Pedagogical Content Knowledge and 

Teaching Competence among    the prospective teachers at secondary level  

7. Methodology of the Study 

For the Survey method was adopted.  The tools used were Pedagogical Content Knowledge 

Scale and Teaching Competence Scale prepared by the  .Population of the study is prospective 

teachers at secondary level. A Sample of 118 prospective teachers at secondary level in Ernakulam 

district .Sample was collected via random sampling technique    

7.1 Variables of the study 

 Independent Variable: In this study the Pedagogical Content Knowledge is the 

independent variable 

 Dependent Variable: In this study Teaching Competence is the dependent variable 

7.2 Tools of the study 

1. Pedagogical Content Knowledge Scale 

2.  Teaching Competence Scale 

7.3 Statistical technique used 

1. Karl Pearson’s Coefficient of Correlation 

8. Data Analysis and Result 

 

8.1 Analysis of the level of Pedagogical Content Knowledge among the prospective teachers  at 

secondary level. 

 

One of the important objectives of the present study is to find out the level of Pedagogical 

Content Knowledge among prospective teachers in. The mean and standard deviation of 

Pedagogical Content Knowledge among prospective teachers is given in Table 8.1 below 
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Table 8.1 

       Descriptive statistics of Pedagogical Content Knowledge based on total sample 

 

Variable 

 

 

N 

 

Mean 

 

Standard deviation 

 

Pedagogical content 

knowledge 

 

 

118 

 

 

40.81 

 

 

3.297 

 

The table 8.1 shows the descriptive statistics of Pedagogical Content Knowledge among 

prospective teachers. It can be interpreted that for a sample of 118 prospective teachers the mean 

score is 40.81 with standard deviation of 3.297. 

The percentage distribution of the sample of prospective teachers according to their level 

of Pedagogical Content Knowledge is given in table 8.2 

 

 

Table 8.2 

Percentage distribution of the level of Pedagogical Content Knowledge 

 

Sl.No. 

 

Level of pedagogical 

Content knowledge 

 

 

Range 

 

Number 

of 

students 

 

Percentage 

 

1 

 

High    level 

 

 

44.107 and above 

 

14 

 

11.8 

2 Average level 

 

between 37.51 & 44.107 89 75.4 
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3 Low level 

 

37.51 and below 15 12.8 

 

From table 8.2, 11.8 % of prospective teachers possess high level Pedagogical Content 

Knowledge whereas 75.4 % of prospective teachers possess average level Pedagogical Content 

Knowledge and 12.8 % has low level Pedagogical Content Knowledge. From this it can be 

interpreted that majority of prospective teachers comes under average Pedagogical Content 

knowledge level. The diagrammatic representation is shown in figure 8.1  

 

Figure 8.1 

   Percentage distribution of the level of Pedagogical Content Knowledge  

 

 

8.2 Analysis of the level of Teaching Competence among the prospective teachers at secondary 

level. 

One of the important objectives of the present study is to find out the level of teaching 

competence among prospective teachers. The mean and standard deviation of Teaching 

Competence among prospective teachers is given in Table 8.3 

Table 8.3 

11.8

75.4

12.8

HIGH AVERAGE LOW
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       Descriptive statistics of Teaching Competence for total sample 

 

Variable 

 

 

N 

 

     Mean 

 

Standard deviation 

 

Teaching  

competence 

 

 

118 

 

 

42.32 

 

 
 

 

 

3.01 

 

It can be interpreted that for a sample of 118 Prospective Teachers the mean score is 42.32 

with standard deviation of 3.01 

The percentage distribution of the sample of Prospective Teachers according to their level 

of teaching competence is given in table 8.4 

Table 8.4 

Percentage distribution according to their level of teaching competence 

 

Sl.No. 

 

Level of teaching 

competence 

 

 

Range 

 

Number 

of 

students 

 

Percentage 

 

1 

 

High    level 

 

 

45.33 and above 

 

18 

 

15.2 

2 Average level 

 

Between 39.31 and 45.33 83 70.3 

 

3 Low level 

 

39.31 and below 17 14.4 
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About 15.2% of prospective teachers possess high level Teaching Competence whereas 

70.3% of Prospective Teachers possess average level Teaching Competence and 14.4% has low 

level teaching competence. From this it can be interpreted that majority of prospective teachers 

comes under average Pedagogical Content Knowledge level. The diagrammatic representation is 

shown in figure 8.2 

 

 

 

 

Figure 8.2 

   Percentage distribution of the level of Teaching Competence  

 

 

 

8.3 Analysis of relationship between Pedagogical Content Knowledge and Teaching 

Competence among   the Prospective Teachers at secondary level  

 

 For analyzing this relationship between Pedagogical Content Knowledge and Teaching    

Competence among   the Prospective Teachers at secondary level based on total sample, the 

15.2

70.3

14.4

HIGH AVERAGE LOW
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investigator used Karl Pearson's correlation coefficient. The result of the data analyzed is given in 

the table 8.5 

 

 

 

 

 

 

 

 

Table 8.5 

Relationship between Pedagogical Content Knowledge and Teaching competence  

 

Variables 

 

N 

 

r 

 

Level of significance 

 

 

Pedagogical 

Content Knowledge 

& 

Teaching Competence 

 

 

 

118 

 

 

0.7891 

 

 

.01 

 

The co-efficient of correlation is found to be 0.7891 and significant at 0.01 level, which 

indicates that there exists a strong positive correlation between Pedagogical content knowledge 

and Teaching Competence among Prospective Teachers. 
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9.  Major findings 

 Majority of Prospective Teachers of total sample comes under average Pedagogical 

Content Knowledge category  

 Majority of prospective teachers comes under average Teaching   Competence 

category  

 There exists a significant strong positive correlation between average Pedagogical 

Content Knowledge and Teaching Competence among Prospective Teachers 

10. Conclusion 

In the educational scenario the policy makers, teacher educators and prospective teachers should 

understand that there  exist strong positive relationship between PCK and Teaching Competence 

.During pre-service  period both educators and prospective teachers must concentrated on 

acquiring Pedagogical Content Knowledge and Competence in teaching to maintain quality of 

teaching  and learning.. In shortly we can say that in the educational context  an expert teacher  can 

deal his/her students confidently in the classroom through their  knowledge in subject,  strategies 

learned, technologies and various competencies acquired  during pre-service .  For this different 

managements, policy makers    and curriculum framers   should  ensure  in providing  and including  

more opportunities and practices to learn content, ,general pedagogy and necessary  competence 

in  the time of  Internship. A rich pre-service curriculum and its effective practices should creates 

skillful  and competent   teachers for today and future world .A sincere attempt  from the part of 

teacher educators and curriculum framers is necessary for molding sufficient number of quality 

teachers for the need of the society . 
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